RIPLEY
COURT

School

Behaviour and Exclusion Policy

1. Introduction

1.1.

1.2.

1.3.

1.4.

1.5.

1.6.

This policy is applicable to all pupils, including EYFS.

In recognition that a culture of excellent behaviour is essential to high quality
education and effective learning, the purpose of this policy is to outline the School’s
approach to promoting positive behaviour. This policy has been reviewed to include
advice and statutory guidance as per the Education Act (2011), the Equality Act
(2010), the Education and Inspections Act (2006), Searching, Screening and
Confiscation at school (DfE, 2022) and Behaviour in Schools (DfE, 2022), Restrictive
interventions, including use of reasonable force, in Schools (DfE 2026) as well as
Keeping Children Safe in Education (KCSIE, September 2025). It also includes non-
statutory guidance as per Mental Health and Behaviour in Schools (DfE, 2018).

Ripley Court School (“the School”) requires pupils to adopt the highest standards of
behaviour, principles and moral standards. The key concept is one of respect — for
people, property, position and knowledge. This key concept is underpinned in the
four school values; perseverance, aspiration, curiosity and kindness.

The School believes that high quality connections, good manners and a secure
learning environment play a crucial part in the development of intellectually curious
pupils, who are motivated to become life-long learners.

It is recognised that some behaviour may present itself in the form of a safeguarding
concern or may be a result of the pupil suffering harm or a form of abuse. All staff
will consider this possibility before responding to the behaviour and consider if
pastoral support or support from the Designated Safeguarding Lead is more
appropriate. In addition, all staff should understand the potential linkage between
behaviour and mental health concerns. Staff who are concerned about a pupil
should follow the School’'s Safeguarding and Child Protection Policy.

Further to this, the School recognises that behaviour is a form of communication.
Maslow’s Hierarchy of Needs is reflected upon, ensuring that pupils have strong
foundations in their physiological, safety, belonging, esteem and self-actualisation
needs. Maslow’s Hierarchy of Needs is a psychological theory that explains human
motivation through five levels of needs, arranged in a pyramid:
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Physiological — Basic survival needs like food, water, and shelter.
Safety — Security, health, and stability.

Love and Belonging — Relationships, friendship, and social connection.
Esteem - Respect, recognition, and self-confidence.

Self-Actualisation — Achieving personal potential, creativity, and growth.

The ideais that lower-level needs (e.g. 1) must generally be met before higher-level

(2,3,4,5) needs become a priority.

1.7. Time is taken to teach and model to children the expected behaviours as well as to
understand individual children’s behaviour patterns and needs. (See Wellbeing
Policy).

2. Behaviour Expectations

2.1.

2.2.

2.3.

2.4.

2.5.

2.6.

2.7.

2.8.

All at Ripley Court (including staff, parents/guardians and pupils) adhere to
three core behaviour expectations:
Ready, Respectful, Safe

Staff and pupils will be ready to learn. This may take the form of sitting in an
allocated space, having appropriate tools for a lesson or being an active
listener.

Staff and pupils will be respectful. A culture of kindness, consideration and
respect for peers, adults and pupils will be evident.

Staff and pupils will remain safe. We follow instruction, ensure safety for all
and are never physically or verbally aggressive.

All staff are expected to model excellent behaviour following the three core
behaviour expectations. Further to this staff will:

e Remain consistent and calm
¢ Give ‘first attention to best conduct’ praising compliance to indirectly tackle

off task behaviour

e Provide restorative follow-up to behaviour interventions

The Headmaster will take the lead in modelling exemplary behaviour
expectations for the School and will be supported in this by the other members
of the Senior Leadership Team.

The School sees education as a partnership and expect the highest values and
standards of behaviour inside and outside the classroom, as well as outside

the School.

Everyone has a right to feel secure and to be treated with respect. Bullying
will not be tolerated; the Anti-bullying policy for pupils and the Staff Anti-
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Harassment and Bullying Policy details this. The School is committed to
promoting equal opportunities for all.

3. Behaviour Environment

3.1. The School is committed to developing a classroom atmosphere which supports
focussed, productive and respectful learning. This will be achieved through:

e High quality connections with all pupils

e C(Clear, consistent rules and routines

e An orderly, organised, low stimulation physical space

¢ Reasonable adjustments for all learners

o Well planned and delivered teaching taking into consideration pace, adaptive teaching
and pupil engagement.

e A clear understanding of child development and age/stage related expectations.

3.2. The School recognises the need for, and benefits of, clear and consistent
expectations and rules for all pupils and staff.

4. Parents/Guardians

4.1. Parents/Guardians who accept a place for their child at Ripley Court School agree to
uphold the School’s policies and regulations, including this policy. They will support
the School’s behaviour expectation; ready, respectful and safe. This is inclusive of
attendance and punctuality, behaviour, uniform, standards of academic work, extra-
curricular activities and homework.

4.2. The School’s three core behaviour expectations, ready, respectful and safe, are
designed to embed a positive behaviour environment. The School implements
sanctions that are timely, consistent and in direct response to behaviour displayed
and a restorative follow-up plays an important part of this process.

4.3. Parents/Guardians undertake to support the Headmaster and all staff in the School’s
behaviour approach and its requirement to safeguard the welfare of the community
as a whole.

5. Curriculum

5.1. Ripley Court School prides itself in equipping its pupils with the tools they require to
demonstrate emotional regulation and resilience. Children are taught age/stage
appropriate skills in order to be ready, respectful and safe. This is achieved through
the delivery of a comprehensive spiral curriculum called Jigsaw. Jigsaw combines
RSE, PSHE, emotional literacy, mindfulness, social skills and spiritual development.

5.2. The School recognises that pastoral care is integral to pupils' social, emotional and
academic development. We strive to embed an ethos demonstrating to the pupils
that ‘we’re here and we care for you’. Staff have implemented ‘Bubble Time’, which
is based upon substantial research on emotional well-being and academic

development.
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5.3.

5.4.

5.5.

5.6.

5.7.

5.8.

Bubble Time is an individual, two-way process. It allows staff and children the
opportunity to request a 1:1 meeting to discuss worries or concerns. Teaching staff
and school leaders are made available to pupils through a visual notice, staff will
respond to this by arranging a timely discussion with the individual pupil. Alongside
this, staff and pupils will visually check in at designated times using the class emoiji
chart. Staff are reminded to be mindful of the safeguarding risk associated with 1:1
times, therefore Bubble Time should always be held in a space where staff and the
pupil are visible to others and not in secluded or private areas. Occurrences of Bubble
Time will always be noted and relevant staff notified via CPOMs.

These tools build high quality connections alongside a consistent feedback loop
between staff and pupils and minimise levels of discipline by offering a consistent
approach to wellbeing which can be seen by all pupils.

Pupils are taught skills for online safety through the Education for a Connected World
Framework. ICT is recognised as an integral part of the way the School works and
that an acceptable use system is required to safeguard pupils, staff and parents. For
in depth guidance see ICT and Internet Acceptable Use policy.

All children are assigned to a School House. Regular House events occur throughout
the year, as well as weekly House meetings. In the Upper School, children are
partnered with a ‘buddy’ within their House. Buddy Time is used to develop cross
year group relationships and allow for peer mentoring.

Where pupils are identified as needing further support, the School offers a
comprehensive programme of in school interventions:

e Emotional Literacy Support (ELSA)
e Girls on Board
e Learning Support

The School welcomes engagement with external agencies and specialists.

6. Rewards

6.1.

6.2.

The foundation of the School is excellent behaviour and this is celebrated and
recognised in a variety of ways. All staff are role models and have the duty to respond
to and celebrate the children’s behaviour using the three core behaviour expectations
as a foundation.

House points are earnt by all pupils; each pupil is a member of one of four school
houses. In Little Court children earn stickers which equate to 5 house points.
Stickers are added to a personalised chart which is taken home at the end of the
term. In the Upper School pupils are awarded house points which are recorded on
personalised cards. Form tutors are responsible for adding house points to
Schoolbase weekly. House points are awarded for demonstrating behaviours that
are ready, respectful, and safe as well as for academic achievements. Each week
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6.3.

6.4.

6.5.

6.6.

house points are tallied and announced in assembly, at the end of the term the house
trophy is awarded.

Head'’s commendations and the Little Court Head’s Award are rewards given by
the Headmaster celebrating exceptional work, behaviour or performance. They are
a celebration of an individual child’s steps to success. The Little Court Head’s Award
is presented to the child during assembly based on a recommendation from the
teacher. Commendations are awarded to Upper School pupils and allow pupils to
work towards a series of badges and scrolls. Details of the system can be found in
Appendix 2.

Values awards are given to celebrate pupils demonstrating the School values of
perseverance, aspiration, curiosity, and kindness. These can be for behaviours both
inside and outside of School. Nominations are sent to the Head of Upper School and
awarded by the Headmaster in assembly. Values stickers are also awarded as instant
recognition of a child upholding the School values.

Star and Sunshine awards are given to pupils from Nursery to Year 2 in the weekly
Little Court celebration assembly by the Head of Little Court (including Nursery). Star
awards are a celebration of academic achievement and Sunshine awards are a
recognition of being an ambassador of the School core behaviour expectations.
Teachers nominate pupils on a weekly basis; the awards are a celebration of an
individual child’s steps to success.

For consistency and to build intrinsic motivation, staff will follow the School’s rewards
system. Staff have the autonomy to implement reward systems within their
forms/classes in discussion with the Head of Department and SENCO.

7. Monitoring and Training

7.1.

7.2.

7.3.

The School behaviour culture is set by the way the adults behave. Upon successful
appointment at the School all staff will read and agree to adhere to the Staff Code of
Conduct and the Behaviour and Exclusion Policy. This includes upholding the three
core behaviour expectations; ready, respectful, safe. Staff will develop high quality
connections with all their pupils to create and foster a behaviour environment
conducive to focussed and respectful learning.

Staff agree to implement the School rewards and sanctions detailed and are provided
training during their induction to the School. All staff are expected to attend INSET
and termly staff meetings to support professional development in areas of behaviour.
Staff are actively encouraged to supplement this with sourcing and attending courses
that support their skill development, keeping up to date with current practices.

Pupil behaviour is monitored and is the responsibility of all staff. Weekly pastoral
meetings are held which serve to discuss and implement support for students' overall
welfare, including their mental health, social well-being, and personal development.
They provide a framework for identifying and addressing issues like anxiety, bullying,
and social pressures, and a space for staff to collaborate, share information, and
develop strategies to support students and families. As such, the following key

objectives are adopted:
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¢ Maintain a focus on reaching mutual agreement to find support and solutions
for individual pupils

e Todiscuss and address behavioural needs, promoting positive relationships
and helping students develop resilience

e To provide a space for teachers to share information, discuss student
concerns, and coordinate efforts to provide effective support.

e To act as a link between the School and home, allowing for discussions
about a child's well-being and ensuring a consistent level of support

e To improve overall student outcomes, including attendance, behaviour, and
academic performance, by addressing underlying well-being needs.

7.4. Professional conduct in pastoral meetings is founded on trust, communication, and
clear boundaries to ensure the student's well-being is the central focus. Key elements
include:

¢ Adhering to strict confidentiality guidelines

¢ Maintaining a respectful and neutral tone

e Preparing thoroughly for the meeting

e Treating everyone with equal concern and uphold values of trust and respect
¢ Holding ourselves to account for the wellbeing of the pupils

¢ Upholding the ethos ‘How can | help?’

7.5. Where an individual behaviour pattern is identified an individual support plan may be
recommended alongside the support of the SENCO. Staff may be required to
complete ABCD charts (Appendix 1) to better understand the pattern of behaviour,
triggers and successful de-escalation tools. An individual support plan (ISP) will
always be implemented alongside discussions with the child and parent/guardian.
The plan will be accompanied by agreed targets and will be reviewed regularly.

8. Sanctions

8.1. The School recognises that negative behaviour is a form of communication, and time
is taken to understand and respond to each individual’s needs. In response to
negative behaviour all staff will, remain consistent and calm and provide restorative
follow-up to behaviour interventions.

8.2. Where support is needed to respond to behaviour the following chain of command
should be used. In some instances, support may be requested from the SENCO or
ELSA team. At all stages parents will be informed and next steps will be discussed
with them:

Teacher in Head of Upper
Form tutor School, Head of Headmaster
charge of class .
Little Court

Page 6 of 15




5a

8.3. Staff will use the following process to respond to unwanted behaviour:

Reminder

Caution

Last Chance

Time Out

Repair

A reminder of the three core behaviour expectations is given discreetly

‘Our school rules are ready, respectful and safe, you are showing me a
behaviour that is not....’

A clear verbal caution is delivered discreetly outlining the negative behaviour.

‘You are continuing to show me a behaviour that is .... | need you to....what do
you need?’

Speak to the child discreetly and give them a final chance to engage. State the
behaviour you want and refer to previous examples of good behaviour.

This will be a short time in the calm corner. It is a few minutes for the child to
calm down, breathe and look at the situation.

‘Your behaviour is---. Please go to---., | will follow up with you shortly.’

Where there is no space for a calm corner or it is not developmentally
appropriate (yrs 5 — 6) the teacher will use the same script for the pupil to go
outside of the classroom, where the adult will then follow immediately, once the
rest of the class are occupied.’

‘You are not being ready/respectful/safe. What were you thinking? How did this
make people feel? What should we do to put things right?

Once this brief conversation is finished, child should return to class and cease
the unwanted behaviour. See 5a below.

If the unwanted behaviour continues, see 5b below.

This is the most important stage.

At the end of the lesson, staff must now carry out stage 5 ‘Repair’ as below. If
this is not possible, it must be carried out at the first available opportunity such
as breaktime/lunchtime/form time, before going home.

After reaching stage 4 (Time Out) every child will have a discussion using the
restorative 5: Briefly recap the ‘What happened? What was the pupil thinking
at the time? How does the pupil think this made people feel? What should we
do to put things right?’

This should then be followed by a constructive conversation starting with “How
can we do things differently in the future?”

The aim of the repair stage is that the child leaves feeling supported and clear
on future expectations.

' Where a pupil is asked to step out of the classroom for a short period, this does not
constitute ‘Seclusion’ (see paragraph 9) as this is a very short term measure as the pupil is
not confined to a place or prevented from leaving. In practical subjects where it is not safe
for the adult to step outside the room, the pupil will take an observer role, and this wording
will be used to explain the sanction to them but will remain part of the class. In games
lessons or a match on the field, the pupil will be asked to take some time away from the
activity/match but remain in sight of the adult at all times. They will be told to ‘take yourself
off where | can see you to calm down’.

Page 7 of 15



5b Co-regulation This is regulation in the room by one of the following: the Head of Little
Court/Head of Upper Court TA/SENCO/ELSA.

The teacher will request support for the pupil. The child is then provided with
support by the additional adult. This adult will consider the best way to provide
support to meet the needs of the child. This may include help with the tasks
set, distraction or movement break or even going for a short walk with the
additional adult. Elements of the ‘Repair’ conversation could also take place
with the additional adult. No child should be be sent out of the room
unaccompanied unless they are a physical danger to themselves or others.

8.4. After any unwanted behaviour which reaches 5b, the teacher leading the lesson in
consultation with any additional adult involved, must document this in CPOMS.

8.5. It is recognised that some pupils will not find stages 1 — 5b sufficient. If a pupil’s
behavioural needs are not met after three rounds of 1-5b, or where staff feel that an
earlier conversation is warranted, the child will be invited by the teacher to a ‘Reset
and Restart workshop’ with the Head of Little/Upper Court at the next available
breaktime. If the workshop is perceived as being urgent, another member of SLT will
work with the child at the next breaktime. This conversation will follow the Reflection
Book/set script and the conversation must be documented on CPOMS.

9. Seclusion

9.1. The School does not use seclusion® as a disciplinary response to unwanted
behaviour. Seclusion will only be used as a safety measure to protect others from
harm when a pupil is experiencing high levels of emotional or behavioural
dysregulation. In such circumstances, the pupil is not acting with intent.

9.2. Seclusion should not be implemented by staff through threat of punishment.

9.3. In the event that seclusion is necessary, the place to which a pupil is confined should
be safe and not feel threatening or intimidating to the pupil. The pupil should be
supervised at all times during the period of seclusion. As soon as the immediate risk
of harm has reduced, the pupil should be allowed to leave. (See also paragraph 10.3
below).

10. Recording and Reporting

10.1.The ‘Reset and Restart workshop’ will be communicated to parents as set out below.

10.2.Contact home will be made by the form teacher or subject teacher. This will ideally be
made in person, however the School recognises that this is not always possible. This
communication must be documented on. This will be factual in nature, informative,
helpful, and welcoming parental support.

10.3.Any incident involving the use of seclusion must be recorded on CPOMS as soon as
practicable after the event. It should be recorded by the staff member(s) involved and

2 Seclusion is a non-disciplinary intervention involving keeping a pupil confined to a place away from others and
prevented from leaving.
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11.

12.

121

they should endeavour to do this no later than the same day. The Headmaster will
inform the child’s parents in writing if the use of seclusion has been necessary, and
will arrange any follow-up steps with them.

Continuous build-up of behaviours

.ISP (Individual Support Plan) plan/do/review: If after 3 cycles of Reset and Restart

workshops, or earlier if necessary, the pupil’s behaviour has not improved, the School
will enter a cycle of ‘plan/do/review’ formalised in an ISP (Individual Support Plan).
Parents, teachers and the SENCO will meet to identify SMART targets that will form
an ISP. The effectiveness of this will be reviewed at least half termly. Should the
behaviour escalate or prove dangerous for the pupil, other pupils or adults, then it will
be treated as a serious behaviour incident immediately.

Serious Behaviour Incidents

.Where behaviour escalates beyond this process, the behaviour ladder will be used in

conjunction with the Headmaster.

12.2.Prior to escalation the following steps must have been completed:

1. Steps 1-5b (8.3) are completed above and documented on CPOMs (per 8.4
and 8.5)

2. An informal chat with parents/guardians is arranged with the responsible
teacher/form teacher (recognising that not all incidents will occur with the
same class teacher) and documented on CPOMs. (per 9.2)

3. A formal
teacher/responsible
implemented.

meeting with parents/guardians is called with the form
teacher and an intervention/plan/strategy s

Step 1 Repeated incidents of negative Withdrawal to Head of
(Per behaviour where the above Lower/Upper School
8.5 process (1 — 5b) is proving followed by Reset and
above) ineffective and steps prior to Restart Workshop. Parents
escalation have been informed of behaviour and
completed. agreed next steps.
Step 2 Continuation of the behaviours Withdrawal to Headmaster.
above, where intervention has Parents informed of
been implemented this is behaviour and next steps.
alongside the SENCO. Also
incidences of bullying/cyber
bullying (as defined in the Anti-
bullying Policy), theft,
breaches to the IT code of
conduct.
Step 3 Aggressive behaviour, racism Withdrawal to Headmaster,
or discrimination, threats parents/guardians called
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made against staff, using immediately. Meeting held to
racist, anti-disability or discuss behaviour,
homophobic language with consequences and next
understanding, behaviour steps.

where physical intervention is

required.

12.3.Step1 will be documented on CPOMS by the relevant member of SLT. In the case of

13.

13.1.

steps 2 and 3 the Headmaster will interview the pupils and record the behaviour on
CPOMs. At each steps parents/guardians will be informed of the unwanted behaviour
as well as the outcome of the restorative follow up.

Restrictive intervention and Reasonable Force

Restrictive intervention is a means to prevent, restrict, or subdue movement of the
body, or part of the body, of a pupil.

13.2.Reasonable force is a term used in legislation which includes physical restrictive

interventions.

13.3.Restraint is a term used in legislation referring to a non-disciplinary intervention which

immobilises a pupil or limits their movement. This may or may not include direct
physical contact. This may not include direct physical contact. For example, holding
a pupil’s arms to their sides or removing a pupil’s crutches would both be considered
forms of restraint.

13.4.Any restrictive intervention is only permissible when a child is in imminent danger of

14.

141

inflicting an injury on themselvesor on another, and then only as a last resort, when all
efforts to diffuse the situation have failed. The Touch and Physical Intervention Policy
outlines processes and procedure in this eventuality.

Temporary Exclusion

.The Headmaster has the authority to temporarily exclude a child in order to provide a

clear signal of what is unacceptable behaviour as part of the School’s Behaviour and
Exclusion Policy, to show a pupil that their current behaviour is putting them at risk of
permanent exclusion, or to allow time to reflect on persistent poor behaviour which
has not improved following in-school sanctions and interventions. The Headmaster
will inform the Chair of Governors and Executive Head of their decision to temporarily
exclude as well as notify the child’s parents/guardian. During a temporary exclusion
a continuation of education occurs through the School's online platform.

14.2.Whilst temporarily excluded the pupil shall remain away from the School and will have

no right to enter school premises during that time without written permission from the
Headmaster. Unless parents have a pre-arranged meeting with staff, or are collecting
another of their children from the School, parents should not attempt to enter school
premises during the temporary exclusion period.
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15. Permanent Exclusion

15.1.The Headmaster has the authority to permanently exclude a child as a sanction in
response to a serious incident or in response to persistent poor behaviour which has
not improved following in-school sanctions and temporary exclusion. The Headmaster
will inform the Chair of Governors and Executive Head of the decision to permanently
exclude.

15.2.Permanent exclusion is the non-negotiable removal of a child from the School as a
consequence of either:

a one-off offence which is considered so serious that the child’s continued
presence in the School is unacceptable, or

long term and continuous behaviour which is considered so disruptive and
unacceptable that the same conclusion is reached, or

a series of temporary exclusions for different behaviours, or

a child’s attendance, progress or behaviour (including outside school) is seriously
unsatisfactory or brings the School into disrepute and in the opinion of the
Headmaster the removal is in the School’s best interests or those of the child or
other children, or

unreasonable, threatening or violent behaviour by a parent/guardian to other
members of the community.

15.8.Although this is not an exhaustive list, serious offences (likely to lead to fixed-term
exclusion, but which may lead to a permanent exclusion) include:

Carrying an offensive weapon
Persistent and defiant misbehaviour

Any breach of discipline that the Headmaster continues to be serious whether
contrary to the School’s Code of Conduct, Rules or otherwise

Bullying

Theft

Exercising a harmful influence in any way

Failing to make proper use of the teaching provided at the School
Bringing the name of the School into disrepute

Any other good or necessary reason

15.4.The following very serious offences are likely to lead to permanent exclusion:

Sexual abuse or assault

Serious actual or threatened violence (including bullying) against another pupil or
any other member of the school community

Involvement in any illegal acts or the possession of, or supply of, illegal drugs

Repeated offences (as outlined in paragraph 14.3) may also lead to permanent
exclusion.

15.5.1n the event of an incident involving more than one child, each child’s case will be
addressed individually.
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15.6.1n the event of the Headmaster deciding that a child should be permanently excluded,
they will:

Obtain the relevant facts and circumstances. If any member of staff is involved,
they will be asked to summarise any statements they may have made in writing
and the written statement should then be signed and dated by them;

Inform the parent(s)/guardians about what has taken place and the intention to
speak with the Chair of Governors and Executive Head.

Inform the Chair of Governors and Executive Head who will wish to satisfy
themselves that expulsion will involve no contravention of existing legislation and
that it is an appropriate response to the facts of the matter. They may choose to
consult other Trustees before reaching a decision.

Having received the approval of the Chair of Governors and Executive Head, the
Headmaster will inform the parents/guardians that, the child is to be permanently
excluded from the School.

15.7.If parents/guardians are not satisfied with the Headmaster’s decision to permanently
exclude their child they may request a Governor’s Review. The request must be made
in writing to the Secretary to the Governors (bursar@reeds.surrey.sch.uk) as soon as
possible and in any event within seven days of the Headmaster’s decision being
notified to the parents. The Secretary to the Governors will advise the parents of the
procedure (current at that time) under which a Governor’s Review will be held. The
pupil will be temporarily excluded from School until the review procedure has been
completed. Whilst temporarily excluded the pupil shall remain away from the School
and will have no right to enter school premises during that time without written
permission from the Headmaster. Unless parents have a pre-arranged meeting with
staff, or are collecting another of their children from the School, parents should not
attempt to enter school premises during the temporary exclusion period.

Compiled by: Head of Little Court and
Head of Upper Court & SENCO

Revision Number: 8 (Summer Term
2026)

Committee

Pending approval by: Education & Pastoral | Next Revision date: Summer Term 2027

Revision History Table

Revision Number | Section/Paragraph | Amendments
number
8 — Summer 1.2 Reference to Restrictive interventions
2026 guidance (April 2026) added.
5.3 Clarification that occurrences of bubble
time will be noted in CPOMs.

Page 12 of 15




8 Footnote 1 Expanded to provide clarification that short
periods outside of the classroom do not
constitute ‘Seclusion’.

9 New section

10.3 New

13.1-13.3 New

14.1 Delete reference to excluding a pupil for

parts of the School day.
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Appendix 1

What happened before

What actually happened

ABCD of Behaviour

A - Antecedent

B - Behaviour

Action - Calm corner/

accompanied into a quiet space/

How do | feel now? How have | made others involved feel? What can |
do to make things better? What have | learned? Do | need any help to

co-regulation with an adult in the | change in the future?

classroom

C - Consequence

D - De-brief — Restorative Conversation
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Appendix 2

HM Commendation Process

1st 33rd
2nd 34th
Certificate (Scroll) 35th
4th 36th
5th
Certificate (Scroll) 38th
7th 39th
8th 40th
1st Badge 41st
11th 43rd
Certificate (Scroll) 44th
13th 45th
14th 46th
Certificate (Scroll) 47th
16th 1st Senior Bar
17th 49th
2nd Badge 50th
19th 51st
20th 52nd
Certificate (Scroll) 53rd
22nd 2nd Senior Bar
23rd 55th
Certificate (Scroll) 56th
25th 57th
26th 58th
3rd Badge 59th
29th 61st
30th 62nd
31st __ Gold Star + £15 Amazon Voucher
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